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Intr O du cti On Tabie 1. Aybenlzrans Examined in This Study
Aybenarans (alphabet books) are not only a source of learning to read ¥ Title of Textbook Author(s) Publishing company l t
and write iIn Armenian, but also a window to understanding the Aybenaran (alphabet book) | Ashod Der-Krikorian Poligrafkombinak resuits

construction of Armenlaq clpldhood. Insteqd gf following a linear Arevig Aybenaran (sunny | Ashod Der-Krikorian Koynavor * A (re)turn to the national Armenian identity
trajectory toward modernization and globalization, aybenarans offer alphabet book) Dbakrootyan Dbaran : :
with symbols, poetry, and texts (see image 1,

empirical evidence of disruptions in Soviet representations of Armenian .
, , , L o , Avbenaran (alphabet book) | Ashod Der-Krikorian Koynavor .
childhood in time and space, and the continuing socialist legacies Dbakrootyan Dbaran [ Love you, Armenian language/tongue).

ransformation processce, mermational organisatons recommended tha Badgerazart Aybenaran | Sona Dikranian ooyt savgagan §° A (1)U FO primorcial or premodern with
P ’ 5 (Hivstrated alphabet book) Font messages and symbols of globalization

Armenian policymakers adopt modernized curriculum and teaching — . P . P . .
practices to help facilitate Armenia’s transition to what experts suggested "8 (0=5) et Cywamonrmn H::,z:l wlr R sprinkled throughout texts and 1mages. (see

a “‘modern” (capitalistic) knowledge-based economy. On the other hand, image 2 with Mount Ararat in Urban scene

Khachatryan et al. (2013) suggested that there was no concrete Aybenaran (alphabet book) ‘Eﬁﬁ%ﬁfﬁ%ﬁﬁ:ﬂd Edit Print d 3 introduct letter f A :
understanding of the reform: “no valid evidence indicating the education all Introductory I1Ctict 1rom Armenian

system is moving toward a specific well-defined goal, and ... no Aybenaran (alphabet book) | Vachagan A. Sargisyan Manmar Catholicos)
priorities identified that would result in improving the overall system” (p. Aybenaran (Alphabet Angel Kyourkjian and Edit Print

6). Such findings reflect the logic of coloniality present in post-Soviet Do) e
knowledge production, or the post-Cold War East/West binary, where
postsocialist reforms were expected to conform to ‘“‘singular Western
models, and abstract global universals...yardsticks for understanding
postsocialist transformations” (Silova et al., 2017, p. S82).
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, "I As educational reforms continue to be (re)shaped, this study aims to
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This study will also help educators to reflect on the implications of
educational policies and how these changes impact their classroom
oractices and teaching.

Proposed methods

Using Fairclough’s (2012) approach to critical discourse analysis, this study will utilize the normative
and explanatory critique to language studies which requires not only evaluation and assessment of
where these cultural or political concepts hold 1n society but also application through explanation.
This study will evaluate the relationship between official Armenian Ministry of Education & Science,
which serves as the partly semiotic national structure, and the language of the texts in aybenarans References
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